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doc. PhDr. PaedDr. Anna Kucharska, Ph.D.
Podpora studenti se specifickymi poruchami uceni na Univerzité Karlové

Podpora zaki a studentdl se specifickymi poruchami udeni ma v Ceské republice dlouhou
tradici, zejména v primarnim a sekundarnim vzdélavani. V névaznosti na Zdkon o vysokych
Skolach €.j. 111/1998 Sb., a zejména v souvislosti s Metodickym pokynem k financovani
zvySenych nakladii na studium studentd se specifickymi potfebami se od roku 2012
zvysuje podpora student se specifickymi poruchami uceni na vysokych Skolach. Na rozdil od
matetskych, zékladnich a stfednich Skol nejsou podpiirnd opatfeni na terciarnim vzdélavani v
zékoné vyslovné uvedena, proto se lisi vysoké Skoly organizovanim poradenskych sluzeb i
zpusobem poskytované podpory studentiim se specifickymi potiebami.

Prispévek popisuje systém sluzeb pro studenty se specifickymi potiebami na Univerzité
Karlove a jeho vyuziti u studenti s SPU. Na zaklad¢ analyzy dokumentt klientd Akademické
poradny Pedagogické fakulty v letech 2015 az 2022 bude uveden ptehled typickych studijnich
obtizi a doporucenych podplrnych opatieni ke studiu. Analyza dat ukazuje, Ze nejcastéji
zaddanym opatienim je prodlouzeni doby atestovani a Gprava studia v kurzech cizich jazyki.
Podpora ¢asto sméfuje k digitalizaci studijni literatury — formou kopirovani studijnich materiala
nebo prace s elektronicky upravovanymi dokumenty. Celkova data ukazuji, ze i ptes nartstajici
pocet studentl s SPU nastupujicich na Karlovu Univerzitu neni dosaZzeno oc¢ekavaného poctu
podle vyskytu osob s SPU v CR, pravdépodobné &ast studenti studuje tzv. "v utajeni".

The Support of Students with Specific Learning Disorders at Charles University

Support of schoolchildren and students with specific learning disorders has a long tradition in
The Czech Republic, especially in the Primary and Secondary Education. In relation to the
Higher Education Act No. 111/1998 Coll., and particularly in correlation with Methodological
guideline for funding increased costs related to studies of students with specific needs, the
support of students with specific learning disorders on colleges has been increasing since the
year 2012. Unlike preschools, primary schools and secondary schools, assistive measures are
not explicitly stated in the law, therefore colleges differ in organizing the assistance services
and the way support is provided to students with specific needs.

The contribution describes service system for students with specific needs at Charles University
and its use among students with SpLDs. Based on document analysis of clients of the Academic
Counseling at the Faculty of Education from year 2015 to 2022, an overview of typical
academic challenges and recommended supportive measures for studying will be provided.
Analysis of the data shows, that the most requested measure is prolonging the certification
period and adjustement of studies in foreign language courses. The support often aims towards
digitalization of study literature - in the form of copying study materials or working with
electronically edited documents. Overall data shows, that even despite the increasing number
of students with SpLDs coming to Charles University, the expected number is not reached
according to the incidence of individuals with SpLDs in The Czech Republic, it is likely that
some students are studying under what is known as "concealment".



Prof. Predag K. Niki¢, Ph.D.

Evropské federace Jogy

Joga — ruka podpory

Blahodarné ucinky praktikovani jogovych metod a technik stale vice pfitahuji pozornost
védeckych vyzkumnik.

Techniky a principy jogy se po desetileti uplatiuji v psychologickych skolach od K.G.Junga, v
aplikaci autogenniho tréninku, Gestalt Skoly psychologie az po psychoterapii téla, ktera se
nejpiiméji opird o poznatky z oblasti jogy. Uplatnéni jogovych znalosti dnes najdeme ve vSech
dimenzich Zivota: jéga ve zdravotni prevenci (joga hormonalni rovnovahy, 1é¢iva joga...), joga
pro zdravé starnuti (50 plus), v pfipravé sportovceu, ve sporadickych piipadech i v inkluzivnim
vzdélavani. Aby jogové techniky mohly byt systematicky vyuZzivany jako nastroj inkluzivniho
vzdélavani, méla by byt jejich aplikace provéfena védeckym vyzkumem.

Probihaji pripravy védecko-vyzkumného oddéleni Yoga Federation of Europe, védeckou
metodologii zkoumat efektivitu aplikace vybranych jogovych technik na efektivitu
inkluzivniho vzdélavani, do tohoto rozsahlého projektu zapojit nékolik Skol specidlni
pedagogiky z rtiznych zemi EU a v dalsi fazi i odborniky z Fakulty specialni pedagogiky.
Potvrzeni hypotézy, ze joga muze byt uzitecnym nastrojem inkluzivniho vzdélavani, vytvari
ptedpoklady pro zavedeni nového predmétu do studijniho programu na fakultach specialni
pedagogiky. S novou akreditaci by se studijni program rozsitil o predmét: ,,Joga — ruka
podpory*. Akademickému prostiedi, profesorim a studentim specialni pedagogiky by byly
pfedstaveny metody a techniky jogy, které mohou dopliiovat inkluzivni vzdélavani v Evropé.

Klicova slova: joga, inkluze, specidlni pedagogika.
Annotation of conference papers

Prof. Predag K. Niki¢, Ph.D.
European federation of yoga

""Yoga-Hand of Support"

The beneficial effects of practicing yoga methods and techniques are increasingly gaining the
attention of scientific researchers

The techniques and principles of yoga have been applied for decades in schools of psychology
from K G Jung, in the application of autogenic training, the Gestalt school of psychology to
body psychotherapy, which relies most directly on insights from the field of yoga. The
application of yoga knowledge can be found today in all spheres of life: yoga in health
prevention (yoga of hormonal balance, healing yoga...), yoga for healthy ageing (50 plus), in
the training of athletes, and sporadically in inclusive education. In order for yoga techniques to
be used systematically as a tool for inclusive education, their application should be verified by
scientific research.

Preparations are underway by the scientific research department of the Yoga Federation of
Europe to use scientific methodology to investigate the effectiveness of the application of yoga
techniques on the effectiveness of inclusive education, to involve several schools of special



education from different EU countries in this large-scale project and, in the next phase, experts
from the faculty of special education.

The confirmation of the hypothesis that yoga can be a useful tool for inclusive education creates
the preconditions for the introduction of a new subject in the curriculum of the faculties of
special education. With the new accreditation, the curriculum would be expanded to include the
subject : "Yoga-Hand of Support”. Academics, professors and students of special education
would be introduced to yoga methods and techniques that can complement inclusive education
in Europe.

Key words: yoga, inclusion, special pedagogy




PhDr. Jan Svoboda — Ostravska univerzita

Anotace:
Rodime se totaln¢ zavisli na vztahu (John Bowlby) ktery se tvoii zdkladem uz v déloze a vyviji
se dale po narozeni (documentary BBC: In the Womb rok 2005 a dalsi)
Cilem pfispévku je prozitkem (forma ,,tuzka — papir) pfipomenout ucastnikim, ze vztah ma
svij vyvoj, slozky, které se rozvijeji v souvislosti s vékem. Tvofi podklad pro hodnoty, chovani
a jednani ditéte, stejn¢ jako lidského jedince v dospélosti (E.H.Erikson, L. Kohlberg a
dalsi). Znalost danych slozek vede k hlubsimu pochopeni cile v komunikaci — kterym je vzdy
zisk. Prispévek déale nabizi deskripci zpétné vazby, kterd ma slozku sebereflexni a
sebepotvrzujici. A to je zékladni problém soucasného trendu vychovy, ktery je smérovan
k individualizaci a individualismu , vede k nizsi schopnosti tolerance a spoluprace.

Techniky, vyuzité v piispévku, Ize aplikovat jako néstroje v praci s zaky, dospivajicimi i
dospélymi.

Pokud takto staci...tim, Ze cituji v anotaci podklady, mohu cas, ktery dostanu, vyuzit plné k
instruovani technik , prost¢ budou konkretizovat a prozivat, zadné akademické feci, filosofické
uvahy, podklady z kdejakého diskutabilniho ,,vyzkumu*.



doc. paedDr. Ladislav Blaha, Ph.D — dékan Pedagogické fakulty UJEP Usti nad Labem

Ladislav Blaha, PF UJEP; Ceské mladeze 8, 400 96 Usti nad Labem; LadislavBlaha@ujep.cz
Odborna vetejnost, 1¢kaii, pedagogové (zejména ucitelé obort télesnd vychova ¢i vychova ke
zdravi) a mnozi rodice si stale vice zacinaji uvédomovat, ze populaci nasich déti - budoucich
dospélych hrozi fada vaznych problémt v disledku nedostatku nebo absence pohybovych
aktivit. Nerovnovéha v pfijmu a vydeje energie je navic podtrzena minimalizaci adaptacnich
podnétli na zatizeni organismu, které by vedly ke zvySeni zdravotné orientované zdatnosti.
Setieni Ceské §kolni inspekce (CSI, 2023) a ,,Narodni zprava o pohybové aktivité ¢eskych déti
a mladeze* (2022) potvrzuji neradostnd ocekavani o urovni ukazatelli souvisejicich s roli
pohybovych aktivit ve vazbé na zdravy Zivotni styl a zdravi samotné. Také v regionu Usti nad
Labem vykazujeme u skupin détské populace fadu problémii. Vztah k pohybovym aktivitam se
vytvaii primarné v roding. Prostiedi Skoly, ptipadné klubh a oddilti vS§ak mtze byt pro nékteré
déti inspirujici a tento vztah Ize dale rozvijet a formovat. Je tieba pifijmout a uvédomit si
vSechny benefity optimalniho pohybového chovani déti, abychom u nich podpofili zdravi a tim
i schopnost v dospélosti dale rozsifovat své kompetence, dlouhodobé vykonavat zvolenou
profesi a zajistit si urcity ekonomicky standard i pozadovanou kvalitu zivota. V plné mife to
plati také pro déti se specialnimi vzdélavacimi potiebami. Podnéty k rozvoji pohybu, prvotné
rehabilitani programy by podle moznosti mély prechazet v bézné pohybové programy. Od
okoli déti a zejména pak rodici si to ale Zada ndlezitou pozornost a péci. Pied nasi spolecnosti
a systémem vzdélavani vsak stoji nelehky ukol — u stavajicich i budoucich rodi¢t prohloubit a
zkvalitnit v prislusné vzdélavaci oblasti znalosti i dovednosti.

Let‘s support the acquisition of benefits from engaging in physical activities

in children.

Ladislav Blaha, PF UJEP; Ceské mladeze 8, 400 96 Usti nad Labem; LadislavBlaha@ujep.cz
The expert public, doctors, educators (especially physical education or health education
teachers), and many parents are increasingly realizing that our children - future adults - are
facing a number of serious problems due to the lack or absence of physical activities. The
imbalance in energy intake and expenditure is further exacerbated by the minimization of
adaptive stimuli to the body, which would lead to an increase in health-oriented fitness. The
Czech School Inspectorate survey (CSI, 2023) and the "National Report on Physical Activity
of Czech Children and Youth" (2022) confirm somber expectations regarding the level of
indicators related to the role of physical activities in promoting a healthy lifestyle and well-
being. Even in the Usti nad Labem region, we observe numerous issues among groups of
children. The relationship with physical activities is primarily formed within the family.
However, the school environment, as well as clubs and associations, can be inspiring for some
children, and this relationship can be further developed and shaped. It is necessary to recognize
and understand all the benefits of optimal physical behavior in children in order to support their
health, and thus their ability to further develop their competencies, pursue their chosen
profession in the long term, and ensure a certain economic standard and desired quality of life
in adulthood. This also fully applies to children with special educational needs. Stimuli for
movement, primarily rehabilitation programs, should, as far as possible, transition into regular
physical activity programs. However, this requires proper attention and care from the children'’s
environment, especially parents. Our society and education system face a challenging task — to
deepen and enhance the knowledge and skills in the relevant educational areas for both current
and future parents.

doc. PaedDr. Olga Zelinkova, CSc.
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Anotace vystoupeni na konferenci

Nazev:
Obsah:
1.

Odposlechnuto na kurzech pro pedagogy

Vzdélavani pedagogl v prabéhu tficeti let. Jeho promény a perspektivy.

Zajem o rlzna témata odrazel a odrazi problémy ve Skolstvi. Od prvniho ,hladu” po
novych informacich se zajem soustredil na otazky integrace, pozdéji inkluze. Ve 21.
stoleti se objevily obtize spojené se vzdélavanim zakl z Ukrajiny. Dlouhodobé jsou
v popredi zajmu otazky chovani déti, diagnostika ADHD. Od té ale spise odklon
smérem k zajmu o to, ,jak s détmi pracovat”.
Co fikaji v priibéhu vzdélavacich aktivit:
- Pedagogové v predskolnim vzdélavani
e ,Doporucenad cviceni nemohu provadét, protoZze mam ve tridé 5
Ukrajincd.”
e, Dé&ti pfichazeji do MS nesamostatné, nezvladaji ani zékladni poZadavky na
sebeobsluhu.”
Pedagogové zakladnich skol

o, Nékteré Ceské déti Ctou lépe anglicky nez Cesky.”
e Nenitfeba provadét zadna zvlastni cviceni, az dozraje mozecek, zacne
Cist.”

Rodice a dalsi ucastnici (pracovnici PPP, mimoskolnich organizaci)
e _ MuUZete mu napsat papir na ty Ulevy?”
eV predskolnim véku se o dyslexii vilbec nemluvi. Prijdte, az bude syn ve
3.tridé.”
Studenti a dospéli s dyslexii

e Po cely Zivot ve mné zUstdvaji nepfijemné zazitky spojené s dyslexii ze
zakladni Skoly.”
e ,Dyslexie je jednou z pficin, pro¢ jsem v soucasné dobé psychiatrickym
pacientem.”
Co vyplyva ze setkavani s pedagogy, rodici a studenty. Vzdélavani pedagogl v pribéhu tficeti
let proSlo mnoha zménami. Vznikaji nové vzdélavaci instituce, nabidka je rliznoroda. Mezi
zajemci o vzdélavani jsou znacné rozdily, které se nasledné projevuji v jejich reakcich, a to od
velmi zasvéceného pfistupu po ustrnuti ucitele na Urovni vlastnich zkusenosti ze skolnich let
popt. poznatkl z pedagogickych fakult pfed mnoha lety.

V pribéhu vice nez 30.let prace s uciteli vidim jako vyznamny problém niZsi
schopnost aplikovat teoretické poznatky do praxe.



PaedDr. Jifi Pilaf, Pfedseda Asociace specialnich pedagogi CR
ANOTACE:

Poskytnuti rovného piistupu ke vzdélani je idedlem vétSiny z nds, mainstreamovych
1 specialnich pedagogtli. Spravnou myslenkou je zvétsit prostupnost skolského systému
a otevfit jej pokud mozno v§em. Nicméné je nespravné a iluzorni vzdélavani vSech zakt
v béznych tfidach bez ohledu na jejich intelektové schopnosti, zdravotni postizeni, bez
odborné ptipravenosti u€itell a za zpolitizovani celého problému.

Vzdélavani zakli se specidlnimi vzdélavacimi potiebami v béznych Skolach
pokud je to mozné, ve specialnich skolach pokud je to nutné

Efektivita vysledk vzdelavani zélezi z velké miry na pedagogovi, ktery musi umét
chapat a akceptovat typické obtize zéka s hendikepy, které jej provazeji. To plati zvIaste
u zakt s hrani¢nim ¢i subnormnim intelektem ¢i zaku s psychickou nebo neurologickou
z4atézi, které nejsou Casto patrné na prvni pohled.

Zkusenosti etopeda: Pokud jsou na zaka kladeny vétsi naroky nez je schopen spliovat,
pokud chybi dostatecna empatie ze strany ucitele, nastdvaji problémy s chovanim a
nasledné Casto i se zaskolactvim a dalSim rozvojem rizikovych forem chovani.

Pfi zavadéni inkluze se podcenila fada potfebnych koncepénich kroki, zvlasté pak
piipravenost pedagogl pracovat s zaky s rliznymi osobnostnimi i1 fyzickymi specifiky.
Proto je predevsim nutné aktualizovat kreditni systém VS ve smyslu vélenéni specialni
pedagogiky do vSech oborl pedagogického studia a v souvislosti s kariérnim fadem,
pfepracovat systém finan¢niho ohodnoceni pedagogickych pracovnikli s akcentem na
jejich odbornost.

Impacts of Inclusion in the Czech Republic
ANNOTATION:

It is the ideal of the majority of us, mainstream and special education teachers, to
provide an equal approach to education. The right idea is to improve accessibility
within the school system and to make it available to everyone. It is, however, incorrect
and illusory to educate all pupils in common classes without considering their
intellectual abilities, health disabilities, and the preparedness of teachers. Furthermore,
it is wrong to do so when the issue is politicized.

Education of pupils with special needs in common classes when possible, and in
special ones when necessary, should be a priority.

The efficiency of education depends mostly on the teacher, who has to be able to
understand and accept the typical difficulties of a pupil with handicaps. This applies
especially to pupils with borderline or below-average intellectual abilities or to those
with psychological or neurological challenges, which might not be detectable at a
glance.

Ethoped's experience: Making demands that the pupil can't fulfill and the absence of
teachers' empathy will often result in behavioral problems, truancy, and the
development of other risky behaviors.

During the implementation of inclusive education, many conceptual steps were
neglected. Especially the preparedness of teachers to work with students with diverse
characters and physical needs. It is for this reason that it is necessary to update the
credit-based system at universities to incorporate special education into all disciplines
of pedagogical studies. When it comes to the work environment, revision of financial
compensation concerning teachers' proficiency is needed.



Patrizia Casella Piccinini - Special Needs Teacher — Italy
Email: patriziacasella23@gmail.com

The title: READING, WRITING AND COUNTING
(an alternative pratical path to faciltate learning )

Children may show uncertainty and scholastic difficulties already in the first months of
school.

Their hesitations are evident in the writing of numbers and letters when they show:

-an uncertain and trembling graphic line;

-the overturned copied model;

-the difficulty of copying from the blackboard due to the transition from the vertical to the
horizontal plane of the notebook;

While reading:

- with the classic confusion between the number 6 and the number 9; /a/ and /e/; among the
letters /p/b/d/q/; It/tit/;. ..

While children count and calculate hesitating:

-forwards and backwards;

-in simple additions or subtractions already within number 10;

It is therefore necessary to intervene promptly to mitigate and/or resolve these uncertainties
and difficulties as they arise.

At the same time, however, we can also do another operation: prepare a favorable terrain so
that the school journey is as peaceful as possible.

We know for sure that learning happens with all the senses and that each of us has one or
more preferential channels. Stimulating all the senses therefore allows us to create the
necessary opportunities in children to allow them to face school without anxiety.

The multisensory aspects, enhanced and strengthened by the space-time rhythmic structures,
make the teaching action even more effective.

The games and exercises that we are going to suggest to integrate daily school work are
divided, for simplicity, into two fundamental aspects:

- the rhythmic-motor ones, which also use auditory perception;

- the spatio-temporal ones, which use manipulation, integrating or excluding sight.
Although one does not exclude the other, in the first case the emphasis is on rhythm, auditory
perception and movement; in the second case it is on the manipulative and three-dimensional
aspects.

Both intend to consolidate:

- the proprioception, that is, the awareness of our body in the past, present and future.
Proprioception is necessary to carry out all our actions, both in three-dimensional space and
on the page of the notebook and, therefore, also to read, write, decode and understand a text,
calculate, perform in column operations, equivalences,...;

-the automatisms, in which ideomotor thought, i.e. the idea of the movement that must be
performed to carry out an action, becomes fluid, flowing, fast.

Therefore, if the body movement is under control, the child will spend only a minimum of
energies on the physical mechanism of the task and all the remaining energies on thinking
about its solution.

The educational proposal is completed with the addition of affective aspects, which have the
aim of bringing the child closer to reading and writing by creating familiarity and friendship
with the subject.



Key words: multisensory learning, motor and auditory rhythm, space, time,
proprioception, automatism, affectivity

CTENI, PSANI A POCITANI (alternativni prakticka cesta k usnadnéni uceni)
Déti mohou jiz v prvnim mésici skoly projevovat nejistotu a skolni obtize. Jejich vahani
je patrné pri psani Cisel a pismen, kdy projevuiji:
- nejistou a tfesouci se grafickou linku
- prevraceny opisovany model
- obtize pfi opisovani z tabule kvli prechodu z vertikalni na horizontalni rovinu sesitu
Béhem Cteni maji problém:

- s klasickou zdménou mezi Cisly 6 a 9; pismeny /a/ a /e/; dale pak /p/b/d/q/; /t/f/r/
Pri pocitani se déti vahavé pohybuiji:

- v poctech dopredu a dozadu

- pfijednoduchych scitanich nebo odditanich jiz v ramci ¢isla 10
V téchto pripadech je tedy nutné zasahnout okamzité, abychom tyto nejistoty a obtize
zmirnili a/nebo vyfesili ihned, jakmile se objevi.
SoucCasné vsak mulzeme provest jesté jednu operaci: pfipravit détem priznivé
podminky, které jim umozni klidny prabéh Skolnich let. Vime jisté, Zze uceni probiha
vsemi smysly a kazdy z nas uprednostnuje jeden nebo vice z nich. Stimulace vsech
smysld nam tedy umoznuje détem vytvorit potrebné prilezitosti, které jim umozni
postavit se skole bez Uzkosti. Zafazeni multisenzorickych prvkd, posilenych a zesilenych
prostoroveé-casovymi rytmickymi strukturami, tak cini vyukové Usili jesté efektivnéjsim.
Hry a cviceni, ktera budeme navrhovat k integraci do kazdodenni skolni vyuky, jsou pro
prehlednost rozdélena do dvou zakladnich skupin:

- rytmicko-motoricka cviceni, ktera rovnéz vyuzivaji sluchové vnimani;

- a prostorové-casova, ktera vyuzivaji manipulaci a integruji nebo vylucuji zrak.

| kdyz jedno nevylucuje druhé, v prvnim pripadé je diraz kladen na rytmus, sluchové
vnimani a pohyb. Ve druhém pfipadé je kladen na manipulaci a trojrozmérné vnimani.
Oba maji za cil upevnit:

- propriocepci, tedy povédomi o nasem téle v minulosti, pfitomnosti a budoucnosti.
Propriocepce je nezbytna k provadéni vsech nasich cinnosti, jak ve tfirozmérném
prostoru, tak na strance sesitu a tudiz také k cteni, psani, dekdédovani a porozumeéni
textu, pocitani, provadéni operaci ve sloupci, porovnavani, ...

- automatismy, ve kterych se ideomotorické mysleni, tedy predstava o pohybu, ktery
musime proveést k provedeni akce, stava plynulé a rychlé.

Pokud je tedy pohybova cinnost téla pod kontrolou, dité bude vynakladat pouze
minimum energie na samotnou fyzickou mechaniku Ukolu a veskerou zbyvajici energii
na uvazovani o jeho reseni. Pedagogicky navrh je dokoncen pridanim afektivnich
aspektd, které maji za cil priblizit dité ke Cteni a psani vytvorenim dlvérnosti a pratelstvi
k tématu.

Klicova slova: multisenzorické uceni, motoricky a sluchovy rytmus, prostor, cas,
propriocepce, automatismy, afektivita



Dr. Artemi Sakellariadis — Director of Centre for Studies on Inclusive
Education (CSIE), United Kingdom

The title:
Inclusive education as a human rights issue

In this presentation | will put forward a rationale for inclusive education, talk about
inclusive education in England and around the world, and present some of the ways
in which CSIE is supporting the development of more inclusive education.

Contrasting ways of understanding disability and inclusion will be explored, and
inclusive education will be defined in line with the UN Convention on the Rights of
Persons with Disabilities, and in particular General Comment no. 4 on Article 24
(Education). A rationale for developing inclusive education for all will be presented
and discussed as a response to human diversity and with respect to core values of
equality and justice.

As 2024 marks 30 years from the Salamanca Statement of 1994, progress towards
the development of inclusive education for all will be explored. A range of ways in
which different countries have approached change will be addressed through the
lens of national and international law and policies, with regard to content as well as
implementation, i.e. how new laws and policies have been introduced and funded,
how the workforce has been prepared and supported for change, and how change
has been monitored and evaluated.

Throughout this presentation the underlying principles of inclusive education will be
examined with regard to children’s rights as these are stated in the UN Convention
on the Rights of the Child, the Salamanca Statement and the UN Convention on the
Rights of Persons with Disabilities.

The presentation will conclude with a brief introduction to the Centre for Studies on
Inclusive Education (CSIE), founded in 1982, working to develop more inclusive
education for all and especially for children with labels of special educational needs
and disabilities (SEND).

Inkluzivni vzdélavani jako otdzka lidskych prav

V této prezentaci predlozim argumentaci pro inkluzivni vzdélavani, budu hovofit o
inkluzivnim vzdé€lavani v Anglii a po celém svété a predstavim nekteré zplisoby, jak CSIE
podporuje rozvoj vice inkluzivniho vzdélavani.

Budou zkoumany protichtidné zptisoby chapani postizeni a inkluze a inkluzivni vzdélavani
bude definovano v souladu s Umluvou OSN o pravech osob s postizenim, konkrétné s
Obecnym komentaiem ¢. 4 k ¢lanku 24 (Vzdé€lavani). Bude ptedlozen a diskutovan racional
pro rozvoj inkluzivniho vzdélavani pro vSechny jako odpovéd’ na lidskou rozmanitost a s
ohledem na zakladni hodnoty rovnosti a spravedlnosti.
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Jelikoz v roce 2024 uplyne 30 let od Salamanského prohlaseni z roku 1994, bude zkouman
pokrok smérem k rozvoji inkluzivniho vzdélavani pro vS§echny. Budou se fesit rizné zptisoby,
jak jednotlivé zemé¢ pfistupuji k zméné, prostfednictvim narodniho a mezinarodniho prava a
politik, s ohledem na obsah i implementaci, tj. jak byly zavedeny a financovany nové zakony
a politiky, jak byla piipravena a podporovana pracovni sila pro zménu a jak byla zména
monitorovana a hodnocena.

Béhem této prezentace budou zkoumany zakladni principy inkluzivniho vzd€lavéani s ohledem
na prava déti, jak jsou uvedena v Umluvé o pravech ditéte OSN, Salamanském prohlaseni a
Umluvé OSN o pravech osob s postizenim.

Prezentace zakon¢i kratkym piedstavenim Centra pro studia inkluzivniho vzdélavani (CSIE),

zalozeného v roce 1982, které pracuje na rozvoji vice inkluzivniho vzdélavani pro vsechny,
zejména pro déti oznacované za potiebujici zvlastni vzdélavaci podporu a s postizenim.
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Lone Bridal Hansen — Principal of Pindstrupskolen and Collegiate Support
Center, Denmark

The title:
“Pindstrupskolen — a Danish example of a collegial support Centre”

This presentation will give you a case example from a Danish School for children with
special needs. This school has built a collegial support center from which they
provide supervision and guidance to teachers in the primary school. We will tell about
the process from a vision about a collegial support center to a real live support center
with great demand.

The support is given as supervision or as alongside learning with our teachers
alongside the regular teachers in the classroom. Through this collaborative learning
new understandings and new approaches arise. Within this presentation you will be
given examples of both methods of support, and you will hear what kind of
challenges and changes we have met. You will also hear feedback from the
principals from the primary school and insight perspectives from our consultants.

Lone Bridal Hansen — Reditelka Pindstrupskolen a Kolegialniho Podp(irného Centra,
Dansko

,Pindstrupskolen — dansky priklad Kolegialniho podplrného centra”

Tato prednaska vam prinese pripadovou studii z danské skoly pro déti se specialnimi
potiebami. Tato Skola vybudovala centrum pro kolegidlni podporu, ze kterého
poskytuje dohled a vedeni uciteldm zakladni Skoly. Budeme hovofit o procesu od vize
kolegialniho podplrného centra az po realné podpurné centrum s velkym zajmem.
Podpora je poskytovana bud’ jako dohled, nebo jako soubézné uceni s nasimi uciteli
vedle béZznych uditeld ve tfidé. Timto soubéznym ucenim vznikaji nova poznani a nové
pristupy. V této prednasce uvidite priklady obou metod podpory a dozvite se, s jakymi
vyzvami a zménami jsme se potykali. Uslysite také zpétnou vazbu od reditell zakladni
skoly a pohledy nasich konzultantd.
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Mercedes Mayoral — Catalan Dyslexia Association, Spain

The title:
Inclusive education in Spain: Work in Progress

Although Spanish legislation and the legislation of the different autonomous communities in
educational matters consider inclusive education and deploy a whole series of measures to
serve students with special educational needs, the reality is that the lack of resources hinders
in many cases adequate attention to these students. There are multiple initiatives to make
inclusive education a reality in Spain, but the feeling is that it is still a work in progress.

Although Spanish legislation and the legislation of the 17 different autonomous communities
in educational matters consider inclusive education and deploy a whole series of measures to
serve students with special educational needs, the reality is that the lack of resources hinders
in many cases adequate attention to these students. There are multiple initiatives to make
inclusive education a reality in Spain, but the feeling is that it is still a work in progress.

In this conference | will do a brief review of the different regulations regarding inclusive
education in the Spanish state with examples from different autonomous communities.

| will present cases of students with Special Educational Needs who require adaptations and
the difficulties they have in receiving them in their daily lives and | will also address the
consequences that this entails.

I will also explain my work as a health psychologist with children and adolescents with severe
mental disorders in a child and adolescent mental health center in a university hospital
belonging to the public health service.

Finally, I will explain the work of the Catalan Dyslexia Association and other learning
difficulties.

Mercedes Mayoral - Katalanska asociace pro dyslexii, Spanélsko

Inkluzivni vzdélavani ve Spanélsku: Probihajici prace

PfestoZe Spanélska legislativa a legislativa jednotlivych oblasti v oblasti vzdélavani
zohlednuiji inkluzivni vzdélavani a pfijimaji celou fadu opatfeni k asistenci studentim
se

specialnimi vzdélavacimi potfebami, realita je takova, ze nedostatek zdroju €asto
brani v

tom, aby témto studentim byla vénovana dostatecna pozornost. Existuje fada
iniciativ s

cilem uskuteénit inkluzivni vzdélavani ve Spanélsku, ale stale se jedna o probihajici
praci.

Na této konferenci Vas provedu stru¢nym prehledem predpisl tykajicich se
inkluzivniho

vzdélavani ve Spanélsku s konkrétnimi pfiklady z jednotlivych autonomnich oblasti.
Predstavim Vam pfipady studentu se specialnimi vzdélavacimi potfebami, ktefi
potfebuji

podporu a pfizplisobeni podminek v rliznych oblastech kazdodenniho Zivota, ale
setkavaji

se s obtizemi pfi zadani pro dana opatfeni. Rovnéz se zaméfim na dusledky, které
toto s

sebou nese.
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Také Vas obeznanim se svou praci jakozto psycholozkou s détmi a adolescenty s
vaznymi

duSevnimi poruchami na univerzitni nemocnici.

Nakonec vysvétlim praci Katalanské asociace pro dyslexii a budu mluvit o dalSich
poruchach uceni a chovani.

14



PhDr. Vaclav Mertin - psycholog

Resime neptili§ Gspésné odklady $kolni dochazky, poéty asistentil, déleni hodin, nartstajici
pocty déti s vychovnymi a vyukovymi problémy, diagnézy, modifikace ptistupti, dopady
komplikaci v rodinach, hrajeme si na inkluzi, a unika ndm, ze bychom méli mnohem radikalnéji
zmeénit charakter Skoly, jeji pfistup ke vS§em zaklim. Posilovat radost, pohodu, ptatelské vztahy
ve tfidach, radikalné omezit srovnavani, znamkovani, soutézeni. Zkratka snazit se, aby Ceské
déti chodily do skoly pfevazné rady a ne jako dnes, kdy se pro vétSinu jedna o nepfilis lakavou
povinnost. Pratelsky piistup ucitelli nevede nutné ke snizeni naroki. S tim Uzce souvisi, ze
bychom se m¢li intenzivnéji zaméfit na sebepoznani, poznani druhych, komunikaci, pohodu,
v§imavost, soucit, mravnost.

Co je k tomu zapotiebi? Nebat se rozbijet stereotypy, které mame desetileti v souvislosti se
Skolnim vzdé€lavanim pevné zakotfenéné v hlavach. Jeden se tyka napi. toho, ze Skola uci a
nevychovava. Vzdyt i proto tak vahame se zavedenim pfedmétu Osobnostni a socialni vychova.
Nebo se stale nemtzeme zbavit piresvédceni, Ze bez pouziti represivnich nastrojii nebudou zaci
délat viibec nic.

A méli bychom hledat inspiraci ve §kolach a u kolegt, ktefi se uz i u nés na tuto cestu pustili.
Dutlezitym piedpokladem jsou rovnéz pozitivni vztahy s rodici.

PhDr. Vaclav Mertin - psychologist

We are not very successfully dealing with school deferments, the number of assistants, the
division of classes, the growing number of children with educational and learning problems,
diagnoses, modifications of approaches, the impact of family complications, we are playing at
inclusion, and we are missing the point that we should change the character of the school and
its approach to all pupils much more radically. To foster joy, well-being, friendly relations in
classrooms, to radically reduce comparison, grading, competition. In short, we should try to
make Czech children mostly like going to school and not, as today, when for most of them it
is not a very attractive obligation. A friendly attitude on the part of teachers does not
necessarily lead to a reduction in demands. Closely related to this is that we should focus
more intensively on self-knowledge, knowledge of others, communication, well-being,
mindfulness, compassion, morality.

What is needed to do this? Not being afraid to break down the stereotypes that have been
firmly ingrained in our heads for decades in relation to schooling. One, for example, is that
schools teach and do not educate. After all, that is why we are so hesitant to introduce the
subject of Personal and Social Education. Or we still cannot shake the belief that without the
use of repressive methods, pupils will do nothing. And we should look for inspiration in
schools and from colleagues who have already embarked on this path in our country. Positive
relations with parents are also an important precondition.
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METODA INSTRUMENTALNIHO UVEDOMOVANT{
Mgr. Ondiej Vének Vysopal

ondrej.vysopal@a-t-c.cz

Wwww.a-t-c.cz

+420732582222

Metoda instrumentalniho uvédomovani (MIU) rozviji mysleni, podporuje vnitini
motivaci, reflektovani vlastnich myslenek i respektovani jiného nazoru. Pfinasi vytvafeni Si
vlastnich strategii pii feSeni tkold a sdileni rozdilnych postupti. Zaroven upeviiuje sebedtvéru,
odstraniuje impulzivitu a strach z chyb. Program posiluje pocit kompetence, odstranuje
negativni sebepojeti, zlepSuje orientaci ve vlastnim Zivot¢ a pomaha ,,rozmotat se z véci, které
nas svazuji. Diky principim objevenych pfti praci nad tkoly (ke kterym staci jen tuzka a papir)
si klienti dekoduji svlij okolni svét, uvédomuji si své moznosti, chovani, mysleni a emoce.

Ptistup vychazi z Feuersteinova instrumentalniho obohacovani, ale je rozsifen o nékolik
prvki, mezi néz patii predev§im nehodnocenti, které je pfi praci naprosto klicové. Nehodnotime,
neskatulkuje, pracujeme tady a ted’.

V prispévku se dozvite o kouzlu této metody prostiednictvim sdileni praxe a projektt
v rdmci kterych dochdzi k implementaci metody do riiznych (nejen Skolnich) prostiedi.

METHOD OF INSTRUMENTAL AWARNESS
Mgr. Ondfej Vének Vysopal
ondrej.vysopal@a-t-c.cz

Www.a-t-c.cz

+420732582222

The method of instrumental awareness (MIA) develops thinking, supports internal
motivation, reflection of one's own thoughts and respect for other opinions. It brings creation
your own strategies when solving tasks and sharing different procedures. At the same time, it
boosts self-confidence, eliminates impulsiveness and fear of mistakes. The program strengthens
the feeling of competence, removes negative self-concept, improves orientation in one's own
life and helps to "untangle™ ourselves from the things that bind us. Thanks to the principles
discovered while working on tasks (for which only a pencil and paper is needed), clients decode
their surrounding world, become aware of their possibilities, behavior, thinking and emotions.

MIA is based on Feuerstein's instrumental enrichment, but it is expanded by several
elements. One of the key elements is non-evaluation (no praising, no diagnoses etc.), which is
absolutely crucial in the work. We don't judge, we don't diagnose, we do not put people in
boxes, we work here and now.

During the speech, you will learn about the magic of MIA through sharing practices
and projects, which helps to implement the method into various (not only school)
environments.
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